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THE CONDUCT OF THE COMPARABILITY STUDY 
 

Given the demands of conducting comparability studies, and the differences in the types of 

award likely to seek entrance to the UCAS Tariff, the set of procedures and processes to 

which we adhere are based on the premise that comparisons require collaborative input and 

judgement from members of an Expert Panel.  

 

Upon receipt of a proposal for Tariff consideration, UCAS staff conducted initial reviews of the 

qualification to ascertain the level and complexity of work involved and a timed and costed 

work plan for submission to the awarding body/sponsor. An appropriate benchmark 

qualification is selected at this stage which attracts UCAS Tariff points and is in a related 

subject, or has a related skills base, to enable comparability. 

 

UCAS staff assembles all appropriate paperwork for the qualification seeking entry to the 

Tariff and its chosen benchmark. This documentation (see Appendix 2) is sent to Expert 

Panel task workers along with detailed descriptions of the benchmark and qualification 

applying for Tariff entry, which are replicated in Section 2. 

 

Task workers for the Asdan Community Volunteering qualification are: 

·  Brian Hobbs, Director of Qualifications and Accreditation, ASDAN 

·  John Butterworth, Chief Examiner for A level Critical Thinking, AQA 

·  Paul Teulon, Head of Student Recruitment, University of Oxford. 

 

Brief biographies can be found at Appendix 1. 
 
The Expert Panel task workers undertake a series of comparisons, based upon a detailed set 

of questions used to guide, rather than constrain, their comparability studies. In all the above 

instances those responsible for making these judgements provide cross references to 

presence of evidence in the materials considered, or provide a justification for any 

judgements made. The outcomes are summarised at Section 3. 

 
An independent HE auditor comments upon the viewpoints and outcomes presented by the 

task workers, with particular reference to any gaps in evidence and issues which require 

further expert input. The HE auditor’s report constitutes Section 5.2. 

 

All evidence, considerations and the HE auditor’s report are considered by an extended 

Expert Panel made up, in this case, of the following individuals: 

·  Pik Liew, Admissions Selector for Accounting, University of Essex 

·  Sukhie Mattu, Head of the Student Centre, Buckinghamshire New University 

·  Emma Talbot, Admissions Officer, Newman University College 

·  Geoff Hayward, HE auditor 

·  Trisha Fettes, HE auditor 

·  Jill Johnson, Director of Policy and Public Affairs, UCAS (Chair) 

·  Vikki Pickering, Policy Executive, UCAS  

·  Richard Spencer, Policy Officer, UCAS 
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The Panel makes judgements presented as suggested allocations of UCAS Tariff points that 

first and foremost take account of the amount of ‘utility’ or ‘relevance’ of an award for use in 

progression to UK HE. A secondary consideration in determining an appropriate Tariff value 

will be the size of the award involved. The validity of the judgements to be undertaken is 

achieved through: 

·  detailed scrutiny of as wide a range of evidence as possible about the utility of an award 

seeking entry to the UCAS Tariff, and the actual use made of that award for entry to UK 

higher education institutions 

·  careful documentation and detailed reporting of the decision pathways taken in allocating 

points to an award 

·  quality assurance through peer review whereby the decisions made throughout the 

process of allocating UCAS Tariff points to qualifications are checked by an independent 

HE auditor. 

·  agreement of the UCAS Board to the Tariff points allocation. 
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SECTION 1: SUMMARY AND RECOMMENDATIONS 
 

ASDAN's Community Volunteering Qualification (CVQ) Award and Certificate were created in 

2008 to replace the Certificate in Community Volunteering. The qualifications aim to help 

learners develop skills within volunteering settings and provide skills, knowledge and 

understanding for not only volunteering but also maximising opportunities for staff 

development, more effective performance and promotion within and outside employment, and 

also provide utility for progression to higher education. 

 

The qualifications were benchmarked against the AQA GCE A level in Critical Thinking. 

 

The Expert Panel focused on the skills developed as an integral part of the qualification and 

recognised that, in terms of utility for progression to higher education, the taught element of 

the qualification and production of the learning portfolio was of more importance than the 

volunteering element.  

 

It was recognised that the qualifications are non-graded and that not all components had 

relevance for progression to higher education. The units considered to carry the most value to 

HE are optional, but the Panel agreed that it was likely that a learner would undertake at least 

one of these units when completing the Certificate. 

 

Although the Community Volunteering Award and Certificate were benchmarked against A 

level Critical Thinking, the Expert Panel members found it difficult to align grades and instead 

focused on relationships with level 3 Key Skills qualifications and ASDAN’s Certificate of 

Personal Effectiveness (COPE). 

 

Recommendations 

The Expert Panel recommended the following UCAS Tariff points for the ASDAN CVQ 

Certificate: 

 

Certificate   50 

Award   30 

 

This recommendation was endorsed by the Tariff Advisory and Reference Groups and 

approved by the UCAS Board in December 2009 with Tariff points coming into effect for entry 

to higher education from 2011 onwards. 
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SECTION 2: OVERVIEW OF ASDAN COMMUNITY VOLUNTEERING  
QUALIFICATION  
 

2.1 Aims and purpose of the qualification 

To help learners develop skills within volunteering settings, it is assumed that learners who 

demonstrate skills at level 3 will be well placed to progress towards relevant sector 

qualifications and national occupational standards. Each unit has a specific aim which is 

outlined at 2.6 below. 

 
2.2 History of the qualification 

Community Volunteering Qualifications (CVQ) at levels 1 to 3 replace ASDAN’s Certificate in 

Community Volunteering (CCV). 

·  Accreditation start date: 01/05/2008  

·  Operational start date in centres: 01/05/2008  

·  Accreditation end date: 31/08/2010  

·  Certification end date: 31/08/2013 

 

The short accreditation end date reflects the limit set by QCDA/Ofqual at the time on all QCF 

qualifications. This qualification will be submitted for extension beyond the current 

accreditation end date. 

 

2.3 Entry requirements for the qualification 

There are no formal entry requirements. 

 

2.4 Age of candidates 

CVQ candidates for level 3 could include: 

·  adult volunteers who are seeking accreditation for their voluntary achievements and who 

may have been volunteering in responsible positions for some time  

·  younger people new to volunteering who may be doing so as part of their involvement in 

youth projects or as students enrolling on CVQ programme alongside A level or 

vocational qualifications  

 

2.5 Guided Learning Hours (GLH) 

Award = 8 credits (80 notional learning hours) 

Certificate = 13 credits (130 notional learning hours) 

 
2.6 Content and structure of the qualification 

The qualification is made up of two mandatory and seven optional units, which are credit-

rated with one credit broadly equivalent to 10 learning hours.  

 

The full award requires eight credits and needs to include the two mandatory units. Full 

certificates require 13 credits and need to include the two mandatory units. 
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Table 1: ASDAN CVQ units 

Unit Title Aim Credits 

Mandatory units 

1 Understanding the nature of 
volunteering and volunteer 
involving organisations 

To develop an understanding of the nature of 
volunteering and volunteer involving 
organisations 

3 

2 Carrying out own volunteering 
role 

To carry out own volunteering role to an 
acceptable standard 

2 

Optional units 

3 Team working To develop teamwork skills within the workplace 3 
4 Tackling problems To develop skills and knowledge to tackle 

problems and apply these systematically to 
workplace settings 

3 

5 Research skills To develop research skills within the workplace 2 
6 Project management To develop project management skills 3 
7 Planning and reviewing learning To develop independence in relation to learning 

in the workplace 
3 

8 Career exploration To explore career opportunities 3 
9 Health and Safety for volunteers To develop understanding of health and safety 

issues and practices in volunteering 
2 

 

2.7 Assessment – procedures, methods and levels 

To achieve a CVQ qualification, candidates need to produce a portfolio of evidence that is 

internally assessed and moderated, and then externally moderated by ASDAN. Each portfolio 

must have assessment checklists for the relevant units inserted at the front.  

 
As with other portfolio-based qualifications appropriate evidence is likely to include work that 

the candidate has produced, eg a diary or logs of activities carried out on a completed 

ASDAN resource sheet, as well as records produced by others such as observation records, 

witness statements, records of discussions and reviews. Tape/video evidence is also 

permitted. The emphasis should be on the quality of evidence rather than the quantity of it. 

While evidence for some units could be produced in a training centre/classroom situation it is 

expected that most evidence will be generated through volunteering activity. Portfolios of 

evidence can be produced and submitted electronically.  

 
Assessment criteria are in place for each unit prefixed with “The learner can…”. Candidates 

are required to demonstrate and provide evidence that they have met the assessment criteria. 

The learning outcomes and assessment objectives for all nine units can be found at Table 2.  

 

Table 2: ASDAN CVQ learning outcomes and assessment objectives 

Unit Learning outcomes  Assessment criteria 

1 Understand the 
diversity of 
volunteer involving 
organisations. 

·  Identify a range of different volunteer- involving organisations 
including: 
� one international organisation 
� one statutory organisation  
� one national charitable organisation 
� one local voluntary organisation  

·  Categorise and describe the main needs or issues addressed by the 
identified organisations. 

Understand the 
functions and 
organisation of 
volunteer involving 

·  Describe the main frontline activities or services provided by identified 
organisations. 

·  Identify the types of management or support, and the administrative 
functions that enable identified organisations to deliver their frontline 
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organisations. activities or services. 
·  Explain why voluntary sector organisations may have paid staff, as 

well as volunteers. 
·  Classify the ways in which volunteer involving organisations are 

funded. 
Understand that 
there are a range of 
voluntary 
opportunities.  

·  Identify and describe:  
� an unpaid management role within an  
� organisation in the community 
� a volunteering role that requires specialist 
� skills and knowledge  
� a voluntary role that requires no previous 
� experience 
� a voluntary experience specifically designed  
� for young people 

·  Identify a voluntary role that requires a regular commitment over at 
least one year. 

·  Identify and describe at least one short term volunteering opportunity 
or project. 

·  Identify at least two volunteering opportunities that involve a training 
course for the volunteer. 

Understand the 
benefits of 
volunteering. 

·  Explain how new volunteers can be recruited by promoting the 
benefits to individuals of undertaking a volunteering role. 

·  Explain how the contributions of volunteers can be maximised for the 
benefit of the project/ organisation.  

·  Explain how organisations can maximise the volunteering experience 
for volunteers. 

Understand that 
volunteers have 
rights and 
responsibilities. 

·  Describe what rights volunteers have within own project or workplace 
and how relevant policies and procedures are reviewed. 

·  Describe what responsibilities volunteers have towards own project or 
workplace. 

2 Understand and 
negotiate own 
volunteering role. 

·  Negotiate own role and responsibilities within the organisation or 
volunteering project. 

·  Describe the roles and responsibilities of colleagues, and others 
he/she may be involved with, and how these relate to own role. 

·  State own expectations for support in carrying out the volunteering 
role. 

·  Describe the agreed boundaries of own volunteering responsibilities 
and what to do if the boundaries are challenged. 

Maintain 
organisational 
standards when 
carrying out own 
volunteering role. 

·  Describe the purpose of organisational policies and procedures and 
why it is important for volunteers to follow them. 

·  Identify the aspects of the organisation’s various policies and 
procedures that impact on own role. 

·  Comply with organisational standards when carrying out own role. 
·  Attend appointments, and complete tasks, on time. 
·  Refer to an appropriate person to ask for advice or help as necessary. 

3 Plan collaborative 
work with others. 

·  Describe what makes groups or teams effective in the workplace.    
·  Agree realistic objectives for working together and identify what needs 

to be done to achieve them. 
·  Share relevant information to help agree roles and responsibilities. 
·  Agree suitable working arrangements with other team members. 

Seek to develop co-
operative ways of 
working and check 
progress towards 
agreed objectives. 

·  Organise and carry out tasks efficiently to meet your responsibilities.  
·  Seek effective ways to work co-operatively, including ways to resolve 

conflict. 
·  Share accurate information on progress and agree changes where 

necessary to achieve objectives. 
Review work with 
others and agree 
ways of improving 
collaborative work 
in the future. 

·  Provide a detailed account of what went well and less well from your 
point of view. 

·  Identify factors influencing the outcome of working with others, 
including your own role.  

·  Identify ways of improving your work with others. 
4 Understand 

problems that occur 
in the workplace. 

·  Describe the types of problems that occur in the workplace. 
·  Explain how problems affect working operations. 

Explore a problem 
that occurs in the 

·  identify, analyse and accurately describe a problem. 
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workplace. ·  Agree with others how you will know the problem has been solved. 
·  Explore different ways of tackling the problem. 
·  Compare the main features and risks of each approach. 

Plan to tackle the 
problem in the 
workplace. 

·  Plan your chosen way of solving the problem and get the go-ahead 
from an appropriate person. 

·  Implement your plan of action, effectively using support and feedback 
from others to help tackle the problem. 

·  Regularly check progress towards solving the problem, revising your 
approach as necessary. 

Check if the 
problem has been 
solved and review 
your approach. 

·  Agree checking methods with an appropriate person and apply them 
effectively to check the problem has been solved. 

·  Analyse the results and draw conclusions on the success of the 
problem-solving process. 

·  Review your approach to tackling problems, including whether other 
approaches might have proved more effective. 

5 Plan research into a 
work related issue. 

·  Explore a range of work-related issues and identify one to research. 
·  Agree appropriate objectives for research. 
·  Select a variety of sources to gather relevant information and identify 

appropriate methods and techniques which will be used to carry out 
the research. 

·  Produce a plan on how to carry out research. 
Carry out research. ·  Carry out the research using appropriate strategies to meet your 

identified objectives. 
·  Review the material collected and identify the information and data 

most relevant to your research objectives. 
·  Explain research outcomes and justify your conclusions. 

Present the findings 
of the research and 
evaluate research 
activities. 

·  Present your findings and recommendations clearly and in an 
appropriate format. 

·  Seek feedback and use it to support your own evaluation of your 
research skills. 

6 Understand the role 
of project 
management in 
your own 
organisation. 

·  Explain how projects are managed in your own organisation.  
·  Draw up a suitable project brief for a given situation. 
·  Set project goals and estimate costs and timeframe. 
·  Describe suitable methods for monitoring progress towards outcomes. 

Produce a project 
plan and evaluate it. 

·  Draft a plan for the project, identifying and using appropriate 
techniques. 

·  Evaluate the project plan, including resources and quality assurance 
and control issues. 

·  Agree project plan with appropriate people. 
Manage a project 
using a range of 
communication 
skills. 

·  Identify and apply appropriate communication strategies in managing 
the given project. 

·  Use negotiation skills to help meet the project objectives. 
·  Manage meetings effectively to meet project objectives. 
·  Monitor and record progress, and amend plan appropriately. 

Understand and 
apply project 
management review 
and evaluation 
processes. 

·  Identify methods for reviewing and evaluating the project . 
·  Use appropriate methods to evaluate the project . 
·  Present the outcomes of the project appropriately. 

7 Set targets using 
information from 
appropriate people.  

·  Seek information on ways to achieve what you want to do. 
·  Identify factors that might affect your plans. 
·  Use this information to set realistic targets. 

Plan how targets 
will be met. 

·  Identify clear action points.  
·  Plan how to:  

� manage time  
� use support 
� review progress 
� overcome possible difficulties 

·  Explain how constructive feedback and reflection can help. 
·  To improve learning. 

Take responsibility 
for your 
development using 

·  Describe strategies for effective time management.  
·  Manage your time to meet deadlines, revising plan as necessary. 
·  Choose appropriate ways to improve your performance, adapting 
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your plan to help 
meet targets and 
improve 
performance. 

approaches to meet new demands. 
·  Reflect on your progress, seeking feedback and support to help meet 

targets. 

Review progress 
and evidence of 
achievements and 
agree ways to 
improve. 

·  Review approaches to the learning undertaken and identify factors 
affecting the quality of learning. 

·  Describe targets you have met and evidence of achievements consult 
appropriate people and agree ways to further improve your 
performance. 

8 Compare career 
pathways in 
different sectors. 

·  Evaluate and research career opportunities across a range of sectors.  
·  Use appropriate criteria to judge the quality and relevance of different 

sources of information used. 
·  Describe the opportunities available from choosing a particular career 

pathway. 
·  Describe the advantages and disadvantages of that career pathway. 

Develop a career 
plan. 

·  Analyse information from a variety of different sources relating to 
career options. 

·  Explain the importance of developing an individual career plan. 
·  Assess the type of skills required for a particular career. 
·  Evaluate your own strengths and weaknesses associated with these 

skills. 
·  Describe the personal qualities required to perform in a particular 

career. 
·  Evaluate your own strengths and weaknesses in relation to these 

qualities. 
·  Produce a plan to improve the skills and qualities needed to develop 

your career. 
9 Understand rights 

and responsibilities 
for Health and 
Safety that affect 
volunteers. 

·  Describe the key items of health and safety legislation that affect own 
work. 

·  Explain the health and safety responsibilities organisations have 
toward volunteers. 

·  Explain the health and safety responsibilities of volunteers. 
Understand and 
apply the Health 
and Safety 
requirements of the 
volunteer involving 
organisation or 
project. 

·  Describe the organisation’s health and safety policy and explain how it 
is implemented. 

·  Review health and safety practice and procedures and make 
recommendations for any changes. 

·  Review the health and safety aspects of the induction programme and 
make recommendations for changes, if required. 

·  Demonstrate compliance with all health and safety requirements.  
Understand how to 
prevent and deal 
with accidents and 
health risks. 

·  Undertake a risk assessment for own activities and own working 
environment. 

·  Describe safe working practices for own activities and working 
environment. 

 

2.8 Grading 

The qualification is graded on a pass/fail basis. To achieve a pass, the required number of 

credits must be achieved by completing sufficient units. All assessment criteria must be met 

to complete each unit successfully. 

 

2.9 Quality assurance processes 

The specification complies with the Regulatory Arrangements for the Qualifications and Credit 

Framework (QCF). 
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SECTION 3: OVERVIEW OF AQA GCE A LEVEL IN CRITICAL THINKING 
 

3.1 Aims and purpose of the qualification 

To help students develop the skills and attitudes required to make a careful, reflective 

appraisal of beliefs, claims to knowledge, hypotheses, decisions, and reasoned arguments.  

 

To present students with challenging texts containing information, opinion, and argument from 

a range of contexts – the sciences, arts and humanities, social sciences – as well as topics of 

general interest and concern.  

 

To support a programme which will complement students’ other studies across the 

curriculum, and help prepare them for the academic and intellectual demands of higher 

education, as well as future employment and life in general. 

 

To introduce students to a range of concepts, terms and techniques that will enable them to 

reflect more critically and constructively on their own and others’ reasoning.  

 

To encourage fair-mindedness and respect for the opinions of others independence of 

judgement, healthy scepticism, and confidence in reasoning. To encourage candidates to: 

·  understand the importance of examining knowledge and beliefs critically 

·  recognise, analyse and evaluate their own and others’ beliefs and knowledge claims in a 

variety of contexts 

·  recognise and evaluate assumptions 

·  evaluate reasoning of different kinds, including common and important species of 

reasoning 

·  make connections and synthesise information and arguments 

·  generate their own arguments and express them clearly. 

 

3.2 History of the qualification 

The Critical Thinking A level is a new qualification from AQA. 

·  Accreditation start date: 01/09/2007  

·  Operational start date in centres: 01/09/2008  

·  Accreditation end date: 31/08/2014  

·  Certification end date: 31/08/2015 

 

3.3 Entry requirements for the qualification 

There are no prior learning requirements. Any requirements set for entry to a course following 

this specification are at the discretion of centres. 

 

3.4 Age of candidates 

There is no formal age requirement for candidates. 

 

3.5 Guided Learning Hours (GLH) 

360 GLH 
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3.6 Content and structure of the qualification 

The qualification is made up of four equally weighted units, as depicted in Table 3. 

 
Table 3: AQA A level content and structure 

Unit 1: Critical thinking foundation unit (AS) Unit  2: Information, inference and explanation 
(AS) 

Students learn to… 
·  recognise when reasoned argument is taking 

place 
·  classify and evaluate different kinds of claim 
·  analyse and interpret texts involving argument 
·  identify assumptions that are implicit in an 

argument 
·  evaluate arguments, according to varying 

standards 
·  consider consequences, new evidence, counter-

examples, analogies etc 
·  identify ambiguity and vagueness and 

understand the importance of clarifying terms 
·  distinguish between the reasoning and the use 

of persuasive language 
·  recognise bad (flawed) arguments, and be able 

to identify what is wrong with them (fallacies) 
·  draw comparisons and contrasts 
·  use their experience of analysis and evaluation 

to present cogent arguments 
·  acquire a basic vocabulary of terms associated 

with reasoning. 

Students learn to: 
·  appreciate the various ways in which 

information or evidence can be presented 
·  follow, and apply, basic methods of numerical 

and statistical reasoning 
·  recognise significant patterns and correlations 
·  offer plausible explanations 
·  judge what can (and cannot) be safely inferred 

from a given body of information/evidence 
·  use information and data provided to draw 

conclusions of their own and construct reasoned 
arguments to support or justify them. 
 

Unit 3: Beliefs, claims and arguments (A2) Unit 4: Reasoning and decision-making (A2) 

Students learn to: 
·  demonstrate some understanding of the 

concepts of knowledge and belief 
·  recognise and evaluate different kinds of 

evidence that are used to justify beliefs and 
claims to knowledge 

·  understand what is involved in testing 
hypotheses 

·  recognise different patterns of reasoning and 
reasoning strategies 

·  recognise and apply some basic logical ideas 
·  recognise some features of ethical arguments 

and understand some of the problems of 
evaluating these 

·  consider the function of principles, especially in 
ethical arguments 

·  recognise and critically evaluate a range of 
common rhetorical devices and appeals, 
including those that are considered fallacious 

·  apply the insights they have gained from 
assessing arguments in order to improve their 
own reasoning. 

Students learn to: 
·  develop a strategy for informed and reasoned 

decision-making 
·  assess available choices / options 
·  use various sources of information to identify 

and assess consequences 
·  understand the concept of value in relation to 

decision-making 
·  assess whether certain consequences count for 

or against a particular choice, and to what 
extent 

·  judge between competing options and make 
considered decisions supported by cogent 
argument.  
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3.7 Assessment – procedures, methods and levels 

Each unit is assessed through written examination papers of 1.5 hours per unit, with an equal 

weighting of 25%. Assessment objectives are common to AS and A2 level units. 

 
Table 4: Assessment objectives 

Assessment objective Weight 

AO1 Analyse critically the use of different kinds of reasoning in a wide range of contexts 27.75% 
AO2 Evaluate critically the use of different kinds of reasoning in a wide range of contexts 34.75% 
AO3 Develop and communicate relevant and coherent arguments clearly and accurately 

in a concise and logical manner. 
38.0% 

 
Quality of written communication (QWC) 

In GCE specifications, which require candidates to produce written material in English, 

candidates must:  

·  ensure that text is legible and that spelling, punctuation and grammar are accurate so 

that meaning is clear 

·  select and use a form and style of writing appropriate to purpose and to complex subject 

matter 

·  organise information clearly and coherently, using specialist vocabulary when 

appropriate. 

 
In this specification QWC will be assessed in all units by means of assessment objective 3. 

Table 5 shows the approximate weighting of each of the assessment objectives in the AS and 

A2 units. 

 
Table 5: A level assessment objectives 

Assessment 
objectives 

Unit  weightings  (%) Overall (%)  

Unit 1 Unit 2 Unit 3 Unit 4 

AO1 8.5 5.75 6.5 7.0 27.75 
AO2 8.5 8.5 9.25 8.0 34.75 
AO3 8.0 10.75 9.25 10.0 38.0 
Overall (%) 25.0 25.0 25.0 25.0 100.0 

 
 

 

3.8 Grading 

The A level qualification is graded on a six-point scale: A*, A, B, C, D and E. Candidates who 

fail to reach the minimum standard for grade E will be recorded as U (unclassified) and will 

not receive a qualification certificate.  

 

For each unit, candidates’ results are reported on a uniform mark scale (UMS), related to 

grades as follows: 

Maximum UMS = 400. 

A* = awarded to candidates with at least 320+ on the A level as a whole and a total of at least 

180 uniform marks on the A2 units, A=320-400, B=280-319, C=240-279, D=200-239, E=160-

199, U=0-159. 
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Individual assessment unit results will be certificated and remain available to count towards 

certification, whether or not they have already been used, as long as the specification is still 

valid. 

 

Candidates may resit a unit any number of times within the shelf-life of the specification. The 

best result for each unit will count towards the final qualification. Candidates who wish to 

repeat a qualification may do so by retaking one or more units. The appropriate subject award 

entry, as well as the unit entry/entries, must be submitted in order to be awarded a new 

subject grade. Candidates are graded on the basis of the work submitted for assessment. 

 

Performance descriptions showing the level of attainment characteristic of the grades at A 

Level give a general indication of the required learning outcomes at the A/B and E/U 

boundaries at AS and A2 (Table 6).  

 

Table 6: A level performance descriptions  

 AS level  
 Candidates characteristically: 
A/B 
boundary 

·  apply the language of reasoning appropriately and precisely to the context (AO1) 
·  demonstrate a secure understanding of the overall structure of the argument (AO1) 
·  identify subtle and complex arguments accurately, for example distinguishing 

intermediate from main conclusions and/ or recognising a counter argument where 
present (AO1) 

·  recognise and evaluate particular types of reasoning, using appropriate methods (AO2) 
·  identify flaws in reasoning, explaining accurately what is wrong (AO2) 
·  recognise and clearly articulate assumptions that are necessary for the argument to 

work (AO2) 
·  evaluate critically the credibility of evidence using a range of appropriate criteria (AO2) 
·  interpret and clarify key terms and ideas, where appropriate (AO2) 
·  communicate an effective argument clearly, accurately and coherently using 

appropriate language (AO3) 
·  present relevant further arguments with exemplification and a measure of persuasion, 

for example giving a counter and/or supporting argument that focuses on the correct 
conclusion. (AO3) 

E/U 
boundary 

·  display some evidence of applying the language of reasoning at a basic level to the 
context (AO1) 

·  recognise the gist of the argument and/or some of the reasons (AO1) 
·  comment on some obvious features of reasoning, such as comparisons, causes and 

examples (AO2) 
·  identify obvious errors in reasoning with some understanding of what is wrong (AO2) 
·  recognise that there are gaps in the reasoning without necessarily expressing the 

assumptions clearly or accurately (AO2) 
·  make superficial comments about the sources of evidence with statements that tend to 

be narrative and descriptive (AO2) 
·  make simplistic observations about the terms and ideas used (AO2) 
·  convey a basic argument, for example by presenting straightforward examples and/or 

objections (AO3) 
·  construct arguments without necessarily recognising the precise conclusion of the 

stimulus (AO3). 

A2 level 

 Candidates characteristically: 
A/B 
boundary 

·  apply the language of reasoning appropriately and precisely (AO1) 
·  demonstrate a secure understanding of the overall structure of a range of argument 

types (AO1) 
·  identify subtle and complex arguments accurately (AO1)  
·  recognise and evaluate particular types of reasoning, using appropriate methods (AO2) 
·  use terminology accurately to identify flawed/ questionable reasoning, explaining 

precisely what is wrong (AO2) 
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·  recognise, articulate clearly and evaluate the impact of any assumptions on the 
argument (AO2) 

·  evaluate critically and precisely the credibility of sources of evidence and the impact of 
their judgements on the persuasiveness/ strength of the argument (AO2) 

·  interpret and clarify, where appropriate, key terms and ideas, commenting on the 
impact of the lack of clarity on the argument and on the effect of the clarification (AO2) 

·  communicate effective complex arguments clearly, accurately, coherently and fluently, 
using appropriate language (AO3) 

·  present relevant arguments clearly, precisely, accurately and persuasively by selecting 
appropriate issues and combining different points of view (AO3) 

·  recognise contrasting points of view, where appropriate, and identify the reasoning 
underpinning them (AO3) 

·  identify and evaluate clearly and precisely the arguments on each side (AO3) 
A2 E/U 
boundary 

·  apply the language of reasoning in an appropriate and precise way(AO1) 
·  recognise, in the context of a range of arguments, the overall gist of the argument 

and/or some of the reasons (AO1)  
·  recognise and begin to evaluate particular types of reasoning, although methods used 

might be simple or not appropriate (AO2) 
·  use some terminology to identify flawed/questionable reasoning, demonstrating some 

understanding of what is wrong (AO2) 
·  recognise and begin to articulate assumptions, commenting in a simplistic way on the 

impact of the assumptions on the argument (AO2) 
·  make sensible comments on the credibility of sources of evidence, without necessarily 

explaining the full impact of their comments on the persuasiveness/strength of the 
argument (AO2) 

·  interpret and clarify terms and ideas, where appropriate (AO2)  
·  communicate a complex argument clearly in an unsophisticated way (AO3) 
·  present relevant arguments clearly by selecting appropriate issues and combining 

different points of view (AO3) 
·  recognise contrasting points of view, where appropriate, and identify simple reasons 

underpinning them (AO3) 
·  begin to evaluate the reasoning on both sides in a simplistic way (AO3). 

 

3.9 Quality assurance and code of practice 

This specification complies with the following: 

·  the subject criteria for critical thinking 

·  the code of practice for GCE 

·  the GCE AS and A level qualification criteria 

·  the arrangements for the statutory regulation of external qualifications in England, Wales 

and Northern Ireland: Common Criteria. 
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SECTION 4: SUMMARY OF COMPARISONS AND CONSIDERATION S  
 

4.1 Overview of processes undertaken 

UCAS staff assembled a range of documentation for both the qualification seeking entry to 

the Tariff and the chosen benchmark qualification. Upon receipt of all the appropriate 

paperwork from the awarding bodies, UCAS prepared a detailed account of each qualification 

which was disseminated to the Expert Group task workers to undertake a range of tasks and 

respond to the following set questions: 

 

Aims 

·  How do the aims of each qualification compare? (awarding bodies only) 

·  How appropriate are the aims of each qualification for preparing students for higher 

education? (higher education representatives only) 

 

Size 

·  What are the relative sizes of each qualification?  

 

Content and coverage 

·  What commonality is there between the content of each qualification? 

·  Is the common content being treated in the same depth? 

·  For each qualification, how useful is the unique content for helping learners progress to 

HE? 

 

Assessment objectives/ criteria 

·  How do the assessment objectives/ criteria for each qualification differ? 

·  How are assessment objectives/ criteria applied across the component parts of the 

qualification? 

·  To what extent would the differences in assessment objectives/criteria affect a student’s 

ability to study at HE level? 

 

Assessment models 

·  How do assessment models differ in terms of preparing students for HE study? 

·  To what extent do the assessment materials make demands in terms of complexity, 

resources, abstractedness and strategy? 

·  To what extent does the level of support candidates are given differ? 

·  Does each qualification have marking instructions? If so, how do marking instructions 

differ for each qualification? 

·  In what ways, and to what extent, does assessment differ in terms of the demands it 

makes on a candidate’s knowledge, understanding and skills? 

 

Grade/ performance descriptions 

·  How do grade/performance descriptions for each qualification differ? 
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·  How would the knowledge, skills and experiences of candidates achieving specific 

grades in one qualification differ from those achieving grades A and E in the benchmark 

A level? 

·  How do the grades for the two qualifications align against each other? 

 

Tariff domain scoring  

Considerations of the extent to which qualifications help prepare students for HE is recorded 

by scoring against the following Tariff domains: 

·  knowledge development 

·  application of ideas 

·  analysis 

·  synthesis 

·  evaluation 

·  communication 

·  numeracy skills 

·  personal and social skills 

·  learning skills 

·  work-related skills and attitudes 

 

Each domain contains three statements against which the task workers score each 

qualification on a scale from 0 (no opportunity to develop the abilities and qualities described) 

to 5 (frequent and significant opportunities for a candidate to develop and evidence the 

abilities/qualities associated with the strand in question). The full domain scoring framework is 

attached as Appendix 3. 

 

Strengths and weaknesses  

·  What do you consider to be the relative strengths and weaknesses of each qualification 

as preparation for HE study in your discipline? 

·  Given all the comparisons you have undertaken, please suggest how the incoming 

qualification may compare with the benchmark in terms of UCAS Tariff points. 

 

Those responsible for making these judgements will be required to provide cross references 

to the presence of evidence in the materials considered, or provide a justification for a 

judgement. 

 

Throughout the process, UCAS may need recourse to further information, evidence or 

supporting statements from chief examiners on an ad hoc basis. 

 
4.2 Comparison of aims 

Reviewing the responses of the task workers it was apparent that the aims of both 

qualifications under consideration placed an emphasis on skills, attitudes and application, but 

are presented to fulfil different purposes. The accreditation arrangements of the Qualification 

and Credit Framework (QCF) stipulate that each unit within a qualification on the framework 

should carry an aim. The ASDAN Community Volunteering qualification was on the QCF 
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while the GCE A level in Critical Thinking was on the National Qualifications Framework 

(NQF), which does not have this stipulation. 

 

Under the QCF, units, the component parts of qualifications, take centre stage as the building 

blocks for all qualifications in the new framework. Units will be able to be assessed 

independently and this means that learners, employers and learning providers will have much 

more flexibility to combine units in different ways and create programmes tailored to their 

particular personal, social or employment needs. (As accessed from 

http://www.qcda.gov.uk/22215.aspx)  

 

It was felt that the aims of the GCE Critical Thinking underpin activities undertaken by 

undergraduate students focusing on the key academic traits of reasoning, reflection and 

analysis required in order for learners to succeed at higher education. It was thought that, 

while the focus of the Community Volunteering qualification was in a work-related context, the 

skills developed through optional units 3 to 7 and the associated aims could develop a 

suitable skills base for progression at undergraduate level.   

 

As can be assumed from the qualification title the subject matter of the Community 

Volunteering qualification is volunteering and its aims focus on volunteering against the focus 

of reasoning and argument as found within the Critical Thinking. Although it was felt that there 

was no reason to think the former was any less challenging. In fact from a higher education 

perspective, the aim of the Community Volunteering qualification was particularly 

advantageous to programmes of study such as social work/policy and voluntary sector. 

 

4.3 Comparison of qualification structure  

See 2.6 and 3.6 above. Members were not specifically invited to compare the qualification 

structures. 

 

4.4 Comparison of size (GLH and content) 

It was acknowledged that the learning environment and size of the qualifications under 

consideration were markedly different from one another. The teaching of the GCE Critical 

Thinking was assumed to be predominantly classroom-based although there were 

opportunities for activities such as debating, group activity, and student-initiated activities to 

complement standard directed learning. 

 

The documentation for both qualifications was clear on the notional allocation of time for 

delivery. The GCE Critical Thinking operates on the principle of Guided Learning Hours and 

according to the specification stated the qualification size as 360 hours. The A level examiner 

stated that the actual taught time for this programme can vary greatly between centres. The 

Community Volunteering Award and Certificate qualifications are based on credits that 

convert to notional learning hours (10:1 ratio of notional hour to credit). In credit terms, the 

award equals eight credits (80 notional hours), and the certificate attracts thirteen credits (130 

notional hours). 

 

The hours assigned to the Community Volunteering qualification included work-based 

learning, work experience and personalised private study and it was stated that on this basis:  
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‘A taught course may not be appropriate and individual study with directed 

reading and discussion groups are among accepted alternatives (Guide p5). 

Work experience, embedding in an organisation is also recognised.’ 

 

The HE representative expressed the importance of understanding what the word ‘notional’ 

meant and the balance between private study, work experience and personalised learning. 

There was no commentary made on the relationship between the different sizes of the 

qualifications and whether notional and guided hours were comparable.  

 

The task workers proceeded to compare the size of the qualifications in terms of content 

where it was apparent that there was very little shared content across the specifications, and 

none in the compulsory units of the Community Volunteering qualification. On the basis of this 

it was assumed that where common ground did exist, it could be missed if those optional units 

are not selected by a candidate. It was stated that a reason for this was that the Community 

Volunteering qualification was predominantly processes-based rather than predominantly 

content-based as the GCE Critical Thinking was seen to be. 

 

It was agreed that some commonality of skills development existed and that it was evident in 

both qualifications that elements of reasoning and reflection were present. 

 

The chief examiner for GCE Critical Thinking felt the only Community Volunteering units 

which appeared to have some content in common to the GCE were: (4) tackling problems; (5) 

research skills; (7) planning and reviewing learning. To illustrate this he provided the following 

unit comparison, as shown in Table 7.  

 

Table 7: Commonalities (by unit) 

Community Volunteering Critical Thinking 

4 (generally): There is in this unit an element of analytical and evaluative work; and of focused, 
reflective consideration of the subject matter.  
4.2.1  Identify, analyse and accurately describe a 
problem.  

Identifying and analysing arguments. These are 
key skills in all the units. 

4.2.4  Compare the main features and risks of each 
approach. 

Unit 1, comparing and contrasting; Unit 4: 
comparing consequences of available choices 
in decision-making. 

5 (generally): As with unit 4, the outcomes and assessment criteria demand a level of careful reflective 
thought not dissimilar to those in critical thinking.  
5.1.3  Select sources and gather relevant 
information.  

Unit 2: similar skills required for using 
information in an argument and for drawing 
inferences from data. 

5.2.3  Explain research outcomes and justify your 
conclusions.  

Unit 2: explaining surprising or anomalous 
findings. All units: justifying conclusions. 

5.3.  Present and evaluate research findings. All units: evaluation of claims and arguments. 

7 (generally): There are some parallels here with Critical Thinking unit 4, in which candidates’ reason in 
connection with decision-making. The context is different, but there are common elements in the way in 
which different options and the factors affecting them are identified and reviewed. 
7.1.2  Identify factors which might affect your plans.  Unit 4: identify consequences which might 

mitigate against a chosen course of action. 
 
It was felt by the ASDAN examiner and the HE representative that the common content was 

not being covered in the same depth but the chief examiner for AQA felt, that where there 

was commonality in content, it was comparable in depth, although he/she appreciated that the 

time spent appeared to suggest otherwise: 
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‘Time spent: this would depend on whether the candidate chooses the (optional) 

units with commonalities. If they chose, say, unit 4: Tackling problems, they 

might spend a few hours on analytical / evaluative work in the context of 

volunteering. However, in CT these are key skills, underlying every unit, so the 

time spent on these would inevitably be greater.’  

 

This was also picked up by the HE representative in response to the depth of unique content 

covered across the qualifications. He felt that depending upon which units are taken by 

students undertaking the Community Volunteering Award or Certificate the amount of unique 

material could vary substantially and thus affect whether the volume of study was 

comparable.  

 
The Chief Examiner for GCE Critical Thinking also identified the unique content within the 

qualifications as shown in Table 8. 

 
Table 8: Unique content 

Community Volunteering Critical Thinking 

Volunteering roles and organisations; 
management; team working; career exploration; 
health and safety for volunteers.  

Reasoning per se, argument analysis and 
appraisal; inference and explanation; hypothesis 
testing; logic (formal and informal).  

 

The HE representative felt that the Community Volunteering qualification had more unique 

content and suggested that the unique elements could be found within units1, 2, 8 and 9. He 

felt that as units 1 and 2 of these are mandatory units and 8 and 9 are optional, it was hard to 

form a single opinion of the usefulness of unique content for helping learners progress to HE. 

 

It was suggested by the Chief Examiner for Critical Thinking that the volume of study and time 

allocated appeared to be similar for the two qualifications (because of the discrepancy of time 

allocated to the subject across centres) but this was not thought to be the case by the other 

members of the group, although both examiners did agree that the depth and level of detail 

looked to be similar across the qualifications. By contrast the HE representative felt that the 

GCE Critical Thinking qualification when into further depth of the ‘common elements’ as 

illustrated by the overall higher guided learning hours of the qualification. 

 

To summarise, it was acknowledged that on the whole the GCE in Critical Thinking provided 

opportunities for learners to reflect critically on progressively complex texts, identify reasoning 

and evaluate its soundness, and respond with informed and rational arguments. It was agreed 

that this demonstrated that the qualification had direct relevance to skills needed within HE. It 

was felt that a candidate who had accomplished the requirements listed in the compulsory 

and some of the optional units for the Community Volunteering qualification would also have 

developed appropriate skills of reasoning, analysis, reflection, communication and research 

and again on the whole had direct relevance to skills needed within HE.  

 

4.5 Comparison of assessment objectives/criteria 

The Group noted that due to the qualifications being on different frameworks (the QCF and 

NQF) there was an immediate difference in the assessment objectives/criteria. The A level 

contained three assessment objectives covering the whole qualification while the Community 
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Volunteering Award and Certificate operate on a unit aim, unit learning outcome (‘you will’ 

statements) and unit assessment criteria (‘you can’ statements) basis.  

 

The Chief Examiner for Critical Thinking confirmed that the A level contained four units, each 

carrying 25% of the overall percentage. The assessment objectives were equally weighted in 

the units using the following ratios: assessment objective 1: analysing 25-30%; assessment 

objective 2: evaluating 35-40% and the assessment objective 3: reasoning 35-40%.  

 

By contrast, as a qualification on the QCF, the Community Volunteering qualifications referred 

to a number of ‘generic indicators’ (1) knowledge and understanding, (2) application and 

action, (3) autonomy and accountability, although these indicators are not assessment 

objectives in their own right. The Community Volunteering qualification contains units of 

assessment and identified the skills, knowledge and understanding to be assessed within 

each unit and learning outcome, as can be shown within the compulsory units one and two. 

Unit 1: understanding the nature of volunteering and volunteer involving organisations had 

five learning outcomes which contained a range between two and four assessment criteria for 

each learning outcome. Unit 2: carrying out own volunteering role had two learning outcomes 

with four and five associated assessment criteria respectively.  

 

When the task document asked the task workers to comment on how much focus is placed 

on higher level skills when assessing the extent to which the differences in assessment 

objectives/criteria affect a student’s ability to study at HE level, the HE representative felt that 

a definition of what constituted ‘higher level skills would be useful in assessing the relevance 

of the focus of said skills for progression to HE. This description was provided by the GCE 

Chief Examiner:  

‘In Critical Thinking these include; identifying texts that present reasoning; 

discourse analysis and evaluation of arguments; drawing and justifying 

inferences; offering and evaluating explanation; making and justifying decisions; 

synthesising information and presenting cogent argument. In Community 

Volunteering students are required: (in unit 1) to identify, describe, and explain 

aspects of volunteering organisations and their work and in the other units to: 

negotiate; plan; complete complex tasks; identify and evaluate needs and 

outcomes; report accurately and provide evidence.’ 

 

It was stated that since Community Volunteering was more concerned with action and 

participation, and Critical Thinking on reading, discussing and reasoning, all task workers felt 

the assessment objectives were appropriate to meet the aims of the qualification and were 

appropriately weighted.  

 

It was also agreed by the Group that the assessment objectives/criteria were in keeping with 

the respective methods of assessment: Community Volunteering by activity monitoring and 

portfolio assessment and Critical Thinking by examination, 

 

4.6 Comparison of assessment models and arrangement s 

All task workers identified that the assessment models did significantly differ across the 

qualifications being compared. It was agreed by all that Critical Thinking, through four 
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externally marked examinations, focused on assessing reflective learning and critical thinking 

through the construction of reasoned arguments.  

 

It was confirmed that the Critical Thinking assessment consisted of some short answer and 

some extended writing style questions. In papers 1 and 2 (AS) the short answers are in 

Section A, the extended answers in B. In papers 3 and 4 there is a mixture of both question 

types across two or three sections. 

 

While the Community Volunteering Award and Certificate focused on the assessment of 

practical skills development in a work-related context through the consideration of a portfolio 

of evidence (internally assessed and externally verified). 

 

The task workers were asked to complete a complexity, resources, abstractedness, strategy 

(CRAS) analysis. It was evident from the information provided from the task workers that an 

requirement (under the QCF) to work at identifying and sourcing information autonomously 

was expected from learners undertaking the Community Volunteering qualification and as 

such all task workers confirmed it carried a higher score in the resources and strategy 

sections of the analysis than the Critical Thinking qualification. However, it was stated that it 

was hard to make meaningful comparisons against the criteria as it was difficult to judge the 

degree of assistance provided by supervisors.  

 

When the task workers considered the marking instructions, it again became apparent that 

there were notable differences between the qualifications. The Community Volunteering 

portfolio-based qualification, with its ‘can do’ statements and evidence based approach, did 

not have a formal marking scheme. Learners can either perform at a given level or they can’t. 

By contrast, the GCE examiner confirmed that there was detailed guidance given to the GCE 

assessors indicating the type and extent of answer required for each award of mark, although 

in certain situations professional discretion was necessary, given the nature of the questions 

and the scope for unanticipated but credit-worthy answers.   

 

The final task, in relation to the assessment demand, was to analyse the differences in terms 

of demands made on assessing the learner’s knowledge, understanding and skills. The 

Examiner for Community Volunteering stated that candidates are expected to deal with real 

problems, projects and relevant research useful for volunteering and to demonstrate 

synthesis, evaluation, tackling problems, research and management arising centrally from 

within the experiential/voluntary work placement contexts and for this purpose there was no 

examination paper or associate test.  

 

With reference to the differences based upon knowledge and understanding, the Chief 

Examiner for Critical Thinking provided the following response to the question: 

 

‘Community Volunteering candidates are required to demonstrate knowledge 

and understanding of the voluntary sector in general and of several organisations 

of specified types – eg national, local – and to describe their work, conditions of 

service, needs, methods, systems, recruitment methods, etc. Depending on the 

options they take, there are additional areas of knowledge and familiarity they 
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may choose to acquire: for example regarding health and safety issues, 

management, careers.  

 

‘Critical Thinking candidates are required to know and understand – at a basic 

and non-specialist level – a range of concepts and terminology related to: 

reasoning, argument, elementary logic, informal logic, theory of knowledge, 

statistical methods, decision-making, scientific method and ethical theories. 

 

‘These corpora are comparable in extent, if not in content: the Community 

Volunteering corpus is more factual and possibly more detailed. The Critical 

Thinking more inclined towards theory and methodology. It is not clear how much 

the Community Volunteering award requires recall, since there is no compulsory 

examination. The Critical Thinking A level requires candidates to learn and 

correctly use a considerable body of new, often unfamiliar concepts, by name, 

description and use.’ 

 

In relation to differences based on skills, he provided the following response: 

 

‘Community Volunteering criteria include: identifying, describing, explaining, 

classifying / categorising, analysing, reviewing, evaluating, assessing. It is 

probable too that organising and synthesising are required in the compiling of 

reports, portfolios, etc. In these respects, the range of skills specified compares 

well with those required for Critical Thinking, though the application and focus 

differs. 

 

Community Volunteering candidates are also required to show skills in 

negotiating, team working, planning and implementing, which are not central to 

Critical Thinking but clearly of value and relevance as preparation for HE.’ 

 

The HE representative also confirmed that he too had seen that the assessment in Critical 

Thinking required recall, application, synthesis and evaluation and that the Community 

Volunteering qualification showed strong elements of application and evaluation, though the 

evidence of recall and synthesis appear to be less strong. On that basis the assessment form 

of Critical Thinking would be appropriate to nearly all forms of HE progression, whilst the 

assessment form of Community Volunteering will be appropriate in perhaps more select 

cases. 

 

The ASDAN representatives commented that while the assessment criteria might not appear 

to involve synthesising skills they were skills that were implicit in the activities needed to be 

undertaken in some units eg in the efficient planning and completion of project management 

activities - from drawing up a project brief 6.1.2 to presenting the outcomes of a project 6.4.3.  

 

4.7 Comparison of candidate evidence 

No candidate evidence was available for consideration. 

 

4.8 Comparison of Tariff domains  
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The task workers were asked to score the qualifications under consideration against ten 

domains and the mean scores were calculated and the results shown in Figure 1 . However, 

as the results do not differentiate between the Community Volunteering Award and 

Certificate, it is different to draw reasoned conclusions. 

 

Figure 1: Tariff domain scores 

 
 

Assuming that the values pertain to the ASDAN certification (the larger 13 unit qualification) it 

was apparent that that overall, the Community Volunteering qualification received a higher 

score than the Critical Thinking A level. This was due to the considerably higher scores for the 

ASDAN programme for application of ideas, numeracy, personal and social skills, and work-

related skills and attitudes. However, the A level scored higher for knowledge development, 

analysis, synthesis, evaluation, communication and learning skills. The overall totals were 346 

for Community Volunteering and 320 for Critical Thinking.  

 

4.9 Aligning grades 

The task workers were asked to consider the grade/performance descriptors for each 

qualification and to align the grades between the Community Volunteering qualification 

Certificate and the Critical Thinking A level. 

 

It was noted by all that there were no formal grade descriptors given for the Community 

Volunteering qualification, which operated on a pass/fail basis and that the qualification 

operated on a task oriented grading structure, whereby all tasks needed to be completed in 

order to complete the unit and therefore the qualification. While the Critical Thinking A level 

had detailed grade boundaries and definitions and the qualification had seven different grades 

illustration differentiation in the standard of attainment: A*, A, B, C, D, E and Ungraded. 

 

None of the task workers were prepared to suggest an alignment of grades. 
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4.10 Initial recommendations for awarding UCAS Tari ff points 

A summary of the factors needs to be taken into account in arriving at the recommended 

Tariff points for the Community Volunteering qualification. The level of demand was 

considered to be comparable, the assessment models were noted as different but equally 

appropriate, but there were real differences in the size of the qualifications. The Certificate 

had 130 notional hours and the Award had 80 notional hours compared with 360 GLH for A 

level. This suggests, based upon learning hours, that the Tariff scores should be scaled down 

proportionally eg the Tariff scores for the Community Volunteering Certificate should be 0.36 

of the equivalent for A level and the Award should be 0.22. However, the total domain score 

given to the Community Volunteering qualification was 346 compared to 320 for A level, 

suggesting a multiplication factor of 1.08. Combining these two factors, a Tariff multiplier of 

0.24 was arrived at for the Award and 0.4 for the Certificate to be applied against an A level 

once an alignment of grades was agreed.  

 

Aside from the equations that need to be applied, all task workers were asked to provide their 

reasoned judgements about the allocation of Tariff points. The HE representative suggested 

80 points for the Certificate and 30 points for the Award and the rationale for this 

recommendation was based upon the apparent complexity of the qualification considered. 

Although it was stated that units 1 and 2 were excluded from this recommendation, which was 

primarily based on units three to nine as, he stated, provided the strongest basis for HE 

progression. 

 

The Chief Examiner for the Community Volunteering qualification suggested 90 points for the 

Certificate and 50 points for the Award and the rationale for his recommendation was based 

upon the allocation of Tariff points to the key skills qualifications (three of the units are based 

upon three of the key skill qualifications which each carry 20 Tariff points). 

 

Finally the Chief Examiner for the Critical Thinking A level suggested a recommendation for 

Tariff allocation of 100 points for the Certificate and 60 points for the Award. Taking the 

recommendations provided by the Group, the average value for the Certificate would be 90 

Tariff points and the average value for the Award would be 47 Tariff points, rounded to 45 as 

part of a sense checked recommendation. 

 



 

 ASDAN Community Volunteering Qualification 26 

 
 

SECTION 5: UCAS DECISION MAKING PROCESS 
 
5.1 HE auditor’s report 

The Expert Panel is asked to agree on the allocation of UCAS Tariff points (UTPs) to two 

ASDAN qualifications, the 8 credit unit award and the 13 credit unit Certificate. The allocation 

of UTPs should reflect the considered judgement of the expert panel, informed by the various 

written submissions, of the utility of the qualifications for supporting progression to higher 

education (HE). Thus, the issue is not whether in some sense the ASDAN qualification is a 

good one (It will have been decided by the regulator, Ofqual, that the qualification is fit for 

purpose.) but whether that purpose, developing the skills necessary to work as a community 

volunteer will (a) serve the purpose of supporting progression to HE and (b) to what extent, as 

measured by UCAS Tariff points. 

 

The values suggested currently are: 

·  HE representative: 80 UTPs for the Certificate and 30 UTPs for the Award 

·  ASDAN Chief Examiner: 90 UTPs for the Certificate and 50 UTPs for the Award 

·  A level Chief Examiner: 100 UTPs for the Certificate and 60 UTPs for the Award 

 

I find it hard to understand how these recommendations were reached given, for example, a 

legitimate reluctance to attempt to align the pass grade in the ASDAN awards with the grades 

in the A level in Critical Thinking. A useful staring point is then to consider the credibility of 

these recommendations at a holistic level. The average1 of the suggested values for the 

Certificate is 90 UTPs. This is equivalent to achieving all six key skills qualifications, three at 

level three and three at level two, as is required to pass the Welsh Baccalaureate core at level 

3. This qualification is delivered over two years with a recommended allocation of 5 hours per 

week. By comparison, the ASDAN certificate is intended to be completed in 130 notional 

learning hours, ie it is, according to the national regulator, a much smaller qualification than 

either the Welsh Bacc core or a GCE A level or indeed a GCE AS level. At face value, the 

proposed values for the certificate, and by extrapolation the award, seem too high. 

 

It is important, however, that decisions about the allocation of UTPs are not driven solely or 

even mainly by considerations of size. For example, the Extended Project attracts 60 UCAS 

Tariff points at grade A, the same as an A grade of a GCE AS level, though it is only allocated 

120 GLH rather than 180GLH in the National Database of Accredited Qualifications. But, the 

Extended Project was a qualification designed, in large part, to support progression to HE and 

the allocation of GLH is a function of the requirements to fit in with the Diploma framework 

rather than reflecting the actual time commitment of young people. Thus, it could be argued 

that the ASDAN Certificate should be treated in the same way as the Extended Project if it too 

is developing skills deemed crucial for generic success in HE. Even if this is the case, and the 

Certificate is developing a similar skill set with the same degree of assessed rigour as the 

Extended Project, that would only justify an allocation of 60 UTPs if the pass grade of the 

Certificate aligned with the grade criteria of the A/B boundary of the GCE A level. 

                                                
1 Taking an average here is not a sensible approach to judging the utility of a qualification when the three values 

being summed do not seem to rest on particularly secure foundations. 
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A key challenge is that there is really little alignment of what might be termed subject content 

between the two qualifications that could be used to guide a grade alignment exercise. 

Consequently, the alignment has to be undertaken on the basis of the skills being developed. 

These are set out quite clearly in both specifications in terms of a series of verbs that describe 

what a candidate has to do. In addition, the GCE A level A2 units must be assessed 

synoptically and this places a premium on the skill of synthesis, as reflected in the Tariff 

domain scores. By design CQF qualifications, such as the ASDAN Certificate and Award, are 

not intended to be assessed synoptically across units.  

 

A potentially important issue to be considered is the relative degree of criticality of the two 

assessment models. In the case of the ADAN qualifications no compensation is permitted: a 

candidate must meet all the assessment criteria to pass. Offset against this is that the A level 

is assessed through four written examinations, which have to assess both skills and the 

quality of written communication (QWC). Resits are, however, possible. 

 

The relative skill demands of the two qualifications are summarised in the Tariff domain 

scores. The domain scoring process is a crude tool and the results should never be used in a 

mechanistic way: numbers derived in such a way have a spurious level of accuracy. 

Nonetheless, the outcome does have quite a high degree of face validity: the lower score on 

the synthesis domain for the ASDAN Certificate and the higher scores in terms of personal 

and vocational skills seem appropriate. The total domain scores for the two qualifications are 

within a few percent of each other, but the ‘shape’ of the two qualifications is different. 

Nonetheless, it could be argued that the two qualifications are similar but different: this will 

depend upon the weight placed by the Expert Panel on the various Tariff domains in terms of 

supporting progression to HE.  

 

An argument could be made then, on the basis of the domain scores that, at least in some 

respects, the pass grade in the ASDAN Certificate could be seen as aligning with the A/B 

boundary of the GCE A level. This would suggest an initial Tariff value of 120 UTPS to be 

modified by taking account of relative size of the two qualifications. 

 

Given the lack of content overlap, the only metrics that can be used to compare size are the 

notional and Guided Learning Hours. Note that these do not measure the same thing. 

Notional learning time is the time that it is expected a learner will require to achieve the 

specified learning outcomes. Guided Learning Hours are contact time. For this reason, it has 

been suggested that the credit value for a GCE A level should be 54, giving 540 notional 

learning hours. This is four times larger than the ASDAN Certificate, which suggests a floor 

value of 120 x 0.25 = 30 UTPs for a pass in the ASDAN Certificate. If you equate the NLH 

and the GLH, then the GCE A level is 2.75 times larger than the Certificate. This would give a 

value of 120 x 0.36 = 43 UTPs. This is less than half of the suggested average value for the 

Certificate. 

 

My conclusion, on the basis of the arguments that I have read, is that the suggested 

allocations of UTPs to the ASDAN Certificate are too high to be credible for a qualification 

new to HE admissions tutors. There is a case that the similar scores achieved by adding up 
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scores across the UCAS Tariff domains would suggest some alignment of the achievement of 

a pass grade in the ASDAN certificate with the A/B boundary of the GCE A level in terms of 

demand. The competence-based nature of the ASDAN certificate means that all the 

assessment criteria have to be met – there is no opportunity for compensation. But a question 

remains, which is very difficult to answer without candidate evidence, about the minimum 

level of competence needed to meet those assessment criteria and the type of evidence 

being produced to demonstrate competence. In the GCE A level this is clear: the A level 

requires the candidates to produce extended written responses under examination conditions, 

which is not a requirement for the ASDAN certificate. The requirement to produce extended 

writing has always been a source of concern when examining other competency-based 

qualifications, such as the Diploma in Fashion Retail, in terms of their utility for supporting 

progression to HE.  

 

On balance I do not believe that a sufficiently strong argument has been produced to warrant 

the allocation of 80+ UTPs to the ASDAN Certificate. An allocation of 60 might be justified if 

the ASDAN Certificate fell into a similar category to the Extended Project, an ostensibly 

smaller qualification than a GCE AS level but one with higher utility for supporting progression 

to higher education.  

 

On the basis of the arguments set out above, I believe that an allocation of 40 to 60 UTPs 

could be justified, but the Expert Panel will need to reach a judgement about the exact 

allocation. The Award would then be allocated UTPs by extrapolation if  the Expert Panel sees 

it as having utility for supporting progression to HE. Given the lack of candidate evidence, 

there is also the need to enact the principle of due caution in the allocation of UTPs. This is to 

minimise the risks to both the ASDAN qualification and the UCAS Tariff that would arise from 

an over-generous allocation of UTPs at this stage. 

 

5.2 Detailed account of the Expert Panel discussion s 

The formal meeting opened with an explanation from the chair that the purpose of discussions 

was to decide on the number of UCAS Tariff points to assign to the ASDAN Community 

Volunteering Certificate and Award and that these points would act as an illustration of the 

measure of relevance of the programmes for progression to HE. 

 

Oral presentations were given outlining the ASDAN Community Volunteering qualifications 

and the AQA Critical Thinking A level. Panel members observed that although the 

qualifications were structured and assessed differently, the same skills (eg problem-solving, 

team-working and analysis) were being developed and that because of that there was 

evidence of some utility for progression within both qualifications. 

 

The HE representatives were concerned about the issue of size and whether notional learning 

hours (as defined within the QCF) were comparable to Guided Learning Hours (as defined 

within NQF) and whether notional hours assigned to the Community Volunteering 

qualifications included the volunteering activity. Furthermore, they queried the balance of the 

volunteering element of the programme versus the taught element of the programme and the 

standardisation of the portfolio. It was confirmed that the sizes of the Community Volunteering 

qualifications and the Critical Thinking A level were different and the volunteering activity was 
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external to the notional learning hours as defined by credit. It was stated that the additional 

hours spent on volunteering could range from an additional 10-90%. Due to the range, it was 

agreed that this extra period of learning should be discounted from the considerations. 

 

In answer to the HE representative’s concerns it was confirmed that there were standard 

templates to create the learning portfolio, although their use was optional. 

 

The discussions then moved to focusing on the nature of skills assessed. The HE expert, 

involved in undertaking the initial analysis, notified the panel that the majority of his 

judgements were made based upon the consideration of the optional units rather than the two 

core units. He claimed that he found more utility within units three to seven. This presented 

the panel with a challenge as these units were optional and there was no guarantee that 

these units would be chosen by the learners.  

 

It was confirmed that these five units of the Community Volunteering qualifications had 

intentional comparability to wider key skills qualifications and similarities to the ASDAN COPE 

award. ASDAN confirmed that a mapping exercise had been done to illustrate the relationship 

and this can be found in Appendix 4. 

 

The panel members found the relationship between key skills and the COPE award useful 

when trying to assign Tariff values to the Community Volunteering Certificate and Award, 

especially as mapping to A level grades was not felt to be possible. The panel was reminded 

that each key skill carried 20 UCAS Tariff points and the COPE Award attracted 70 UCAS 

Tariff points and they agreed that the Community Volunteering qualifications must sit 

somewhere between these values. 

 

Based upon the optional nature of the units carrying the most value to HE, the panel felt 

comfortable with assuming the lowest common denominator and stating it was likely that a 

learner would undertake at least one of these units when completing the Certificate. As these 

units mapped to key skills it was agreed that the Certificate carried at least 20 Tariff points. 

 

The panel then discussed units 1 and 2. It was agreed that there was evidence of skills 

development in unit one but it was less explicit in unit 2. It was clear to the members that self-

knowledge within a volunteering context was being evidenced through assessment. 

 

The panel felt that this explanation confirmed that at least another key skill was present within 

units 1 and 2 and that a further acknowledgment (in terms of UTPs) should be given to unit 1, 

to the value of 10 points. The overall allocation given to the Certificate was 50 points (two key 

skills at 20 points each, plus an additional 10 points). Based upon the same rationale 30 

points (from units one and two) was given to the ASDAN Award.  

 

5.3 Summary of TAG/TRG discussions 

Both Groups noted that the qualification is non-graded and that not all components had 

relevance for progression to higher education. Therefore any Tariff value could only reflect 

components with such relevance and which it could be guaranteed that all candidates would 
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undertake. The position was further complicated in that there are two sizes of qualification, an 

Award and a Certificate.  

 

It was reported that the Expert Panel had focused in particular on the skills developed as an 

integral part of the qualification, and confirmed some comparability with the Wider Key Skills.  

Consideration was also given to the relationship between the Community Volunteering 

Qualification and the ASDAN Certificate in Personal Effectiveness, and again some 

comparability had been confirmed. 

 

After much discussion the Groups both agreed that this was a qualification which would be 

taken into account by admission tutors, it could sit within an Advanced Apprenticeship 

framework, and that the qualification had relevance for widening participation. 

 

The Groups endorsed the Expert Panel’s recommended allocation of 50 Tariff points for the 

Certificate, and 30 for the Award.  

 

5.4 UCAS Board decision 

The recommendations were endorsed by the UCAS Board in December 2009. 
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APPENDIX 1: BIOGRAPHIES OF THE EXPERT GROUP MEMBERS  
 

 
Name: John Butterworth  
 
Current Position: Chief Examiner, AQA A-level Critical Thinking  
 
Organisation: Freelance 
 
Qualifications: BA (Philosophy); Cert. Ed.  
 
 
Brief biography 
 

Academic qualifications: BA in Philosophy, University College London. Cert. Ed., Westminster 
College.  
 
Teacher (Secondary) from 1966-90: UK, Canada, Germany. Responsibility: head of 
Humanities. (Primary) 1990-94.   
 
Since 1994: freelance educational author and consultant, senior examiner (Thinking Skills 
and Critical Thinking), INSET provider.  
 
1987 to pres: year involvement with development of teaching and assessment of Thinking 
Skills and Critical Thinking: Cambridge Law Studies; MENO Thinking Skills; Cambridge 
International Examinations (CIE) Thinking Skills A-Level; Chief Examiner BMAT and TSA 
(UCLES). Principal examiner: Knowledge and Inquiry (Cambridge-Singapore H2)  
 
Relevant publications: 'Thinking Skills', (CUP, 2004), 'Preparing for the BMAT' (Heinemann, 
2004) and 'Critical Thinking' for AQA, (Nelson Thornes, 2009)  
 
10 years experience training teachers in the UK, the Middle East, China, Malaysia, 
Singapore, and South America.  
 
Currently Chief Examiner AQA A level Critical Thinking and researching for PhD at University 
of Liverpool in logic and natural-language argument.   
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Name: Tim Leaman  
 
Current Position: Development Coordinator - non-formal learning  
 
Organisation: ASDAN 
 
Qualifications: Dip. Theology and Youth Ministry  
 
 
Brief Biography 
 
Tim has 15 years experience of working with young people and has specialised in young 
people's learning and development as a youth worker for 12 years.  
 
Tim has worked with ASDAN for 3 years as Development Coordinator for Non-formal 
Learning and as part of this role he manages ASDAN’s national contracts with the Prince’s 
Trust xl Awards, the Youth Achievement Awards (in partnership with UK Youth) as well 
leading the development of volunteering qualifications. In addition to this role he develops 
links and projects with those national partners involved with youth work such as, Connexions, 
National Youth Agency and more locally the Integrated Youth and Support Services and 
voluntary sector providers.  
 
Prior to his work in ASDAN he has been involved in the direct delivery of the accreditation of 
young people’s learning primarily in the South West with Bristol’s youth service and voluntary 
sector youth clubs often with highly disengaged, marginalised and minority groups. 
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Name: Brian Hobbs  
 
Current Position: Director of Accreditation 
 
Organisation: ASDAN 
 
Qualifications: BSc Geography, PGCE  
 
 
Brief Biography 
 
Brian has over 20 years experience of teaching in Secondary Schools, with Senior 
Management roles co-ordinating assessment, and as Head of Geography and Year Co-
ordinator. His experience with ASDAN also spans 20 years from initial involvement at the 
inception of the charity to supporting its growth through workshops to train and develop a 
network of practitioners to provide quality assurance and support. Brian has taken a leading 
role in ASDAN’s development of qualifications including core and key skills as well as 
ASDAN’s establishment as an Awarding Body. 
 
As Director of Accreditation at ASDAN Brian is responsible for the development and approval 
of all qualifications, and as Deputy CEO contributes to Leadership, Strategic Planning and 
Policy Formation. 
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APPENDIX 2: THE EVIDENCE CONSIDERED 
 

ASDAN Community Volunteering Qualification level 3  

·  CVQ assessment guidance 

·  CVQ standards 

 

AQA Advanced GCE in Critical Thinking 

·  Specification 

·  Specimen question papers 

·  Specimen mark schemes 

 



 

 ASDAN Community Volunteering Qualification 35 

 
 

APPENDIX 3: TARIFF DOMAIN SCORING 
 

 

1 Knowledge development 

Retrieve, recognise and recall relevant knowledge from long-term memory; construct meaning from oral, 
written and graphic messages through interpreting exemplifying, classifying, summarising, inferring, 
comparing and explain. 
 
 Domain strand Explication and exemplification 
.1 Recall, summarise and explain facts, 

terminology, principles, concepts. 
Higher scores for qualifications that require all 
four. Key words on papers will be ‘state’, ‘outline’, 
‘name’, ‘explain’ complete gaps in sentences. The 
word ‘explain’ is used in a number of questions. 
The score and range of concepts that an 
explanation is required for determines the score. 
Includes bibliographic reference where 
appropriate. 

.2 Select, organise and present relevant 
information clearly and logically, using 
specialist vocabulary where appropriate. 

For example, candidates are being asked to 
answer questions (orally or in writing) that require 
exemplification with appropriate terms. 

.3 Describe and interpret phenomena and 
effects using appropriate concepts. 

‘Describe’ is likely to appear in the question. 
Phrases such as ‘Use the information to… 

 

2 Application of ideas, knowledge and theory 

Carrying out or using a procedure through executing or implementing. 
 
 Domain strand Explication and exemplification 
.1 Select and apply appropriate knowledge, 

understanding and skills to solve familiar 
problems. 

‘Select ‘ ‘Complete the table …’ ‘How a procedure 
should be altered …’ ‘Explain how’ could be used 
here. Reading a value of a graph is a favourite 
here in a science context. 

.2 Select and apply appropriate knowledge, 
understanding and skills to solve unfamiliar 
problems. 

‘Select’ – the difference here is in the familiarity of 
the context. 

.3 Develop and execute plans and apply to 
realise a project.  

Interpret ‘project’ widely. 

 

3 Analysis 

Breaking material into constituent parts, determining how the parts relate to one another and to an 
overall structure or purpose through differentiating, organising and attributing. 
 
 Domain Strand Explication and exemplification 
.1 Analyse simple problems and issues 

understanding relationships between cause 
and effect. 

Problems are more likely to take the form of 
numerical calculations or other mathematical 
operations; issues more akin to global warming, 
cause of the French revolution. 

.2 Analyse complex problems and issues and 
wider context of problems and projects. 

 

.3 Review different options/plans using 
appropriate analytical tools, risk analysis and 
costings to produce justifiable 
recommendations. 

Candidates might be asked to compare and 
contrast, make comparisons, think of other ways 
of doing something or achieving an outcome. 

 

4 Synthesis  

Putting elements together to form a coherent and functional whole; reorganising elements into a new 
pattern or structure through generating, planning or producing 
 
 Domain strand Explication and exemplification 
.1 Draw together knowledge, principles and Idea =; insight indicates a higher order skill; This 
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concepts to produce ideas, insights and/or 
artefacts. 

strand could also be evidenced by making 
something which requires the synthesis of ideas 
as in art and design 

.2 Generate simple arguments clearly and 
logically drawing on knowledge, principles 
and concepts from different areas of a 
subject. 

Mathematical proofs can be seen as arguments. 
This is unlikely to be signalled by a simple word 
in a question.  

.3 Generate complex arguments clearly and 
logically drawing on knowledge, principles 
and concepts from different areas of a 
subject. 

Look for reference to more than one concept and 
a requirement to construct an argument to 
answer the question. 

 

5.  Evaluation 

Making judgements based on criteria and standards through checking and critiquing. 
 
 Domain Strand Explication and exemplification 
.1 Assess the validity of a range of information 

and arguments. 
The extent of the range will determine the score. 
For example, using on or two pieces of 
information would score low, but having to make 
sense from five or six would generate a higher 
score. 

.2 Judge and appraise arguments and evidence 
to reach informed judgement. 

‘To what extent do you agree with …’ ‘Discuss…’ 

.3 Use the results of analysis to formulate and 
defend independent opinions and judgements 
or make predictions. 

The more the candidate is required to make 
predictions the higher the score. ‘Express your 
view ‘ questions where asked to adopt an ethical 
position. 

 

6.  Communication 

Developing and demonstrating speaking, reading, listening and writing skills. 
 
 Domain strand Explication and exemplification 
1 Produce written work using a form and style 

of writing appropriate to purpose and complex 
subject matter. 

 Candidates choose their own form of response 
and structure of output.  

.2 Produce essays or other forms of extended 
writing with correct spelling, grammar and 
punctuation. 

Explicit requirement for extended writing, eg 
essay, extended project, report. Level of 
complexity will determine score. 

.3 Select and use appropriate forms of oral 
communication to convey information. Read 
or listen critically and comprehend longer 
arguments or examples of applications. 

Specific requirement for oral presentation. Score 
will indicate amount or lack of specific direction, 
and scope/requirement for choice of medium. 
Case studies; listen to others with respect; 
learning outcomes may emphasise compliance 
and willingness to respond.  

 

 7. Numeracy skills 

Developing and using numerical and mathematical skills. 
 
 Domain strand Explication and exemplification 
.1 Choose and use appropriate techniques to 

address simple numerical problems. 
This would be a rather simple one or two step 
procedure requiring the application of arithmetic, 
for example calculating an average. Recall and 
use appropriately financial ratios. 

.2 Choose and use appropriate techniques to 
address complex numerical problems. 

Here learners would be required to demonstrate 
the use of basic arithmetic to solve multi-step 
problems, for example calculating a chi-square 
statistic. Recall, use and assess impact of 
financial ratios. 

.3 Choose and use appropriate mathematical 
techniques.  

This would cover estimation, proportional 
reasoning, algebraic manipulation, and 
interpretation of graphs 

 

8. Personal and social skills 
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Evidencing skills that have relevance for managing time, tasks and personal effectiveness in a range of 
contexts.  
 
 Domain strand Explication and exemplification 
.1 Plan, undertake and review work with 

others,making an appropriate contribution and 
involving other participants. 

Planning, applying and seeking feedback in a 
variety of contexts. Specific requirement for a 
plan and self-reflection. 
Understanding of different roles; effective groups 
and teams; agree suitable working relationships 
and responsibilities; seek effective ways to: 
– keep yourself and others motivated 
– anticipate the needs of others for information 
and support 
– protect your own rights and those of others 
– avoid actions that offend, harass or discriminate 
against others 
– resolve conflict 
_ contribute and get accurate information on 
progress towards achieving the agreed 
objectives, including the extent to which work is 
meeting deadlines and quality requirements. 

.2 Carry out tasks to meet responsibilities, 
including agreeing personal targets and plans 
and how these will be met over an extended 
period of time, using support from appropriate 
people.  

Quality, quantity and timeliness of the work 
Review Progress and establish evidence of 
achievement. 
 

.3 Identify personal strengths and weaknesses 
and make recommendations for improvement. 

Be alert to any changes that need to be made to 
working arrangements, timescales and methods, 
and agree these with others. 

 

9. Learning skills 

Evidencing skills and attitudes that demonstrate their potential for learning in higher education? 
 
 Domain Strand Explication and exemplification 
.1 Demonstrate independence, self-direction 

and persistence in learning e.g. looking for 
answers to questions rather than being 
spoon fed. 

Learners are required to take responsibility for 
their learning using plans, seeking feedback and 
support from relevant sources to meet targets 
Open-ended questions (short answer questions 
would attract 0; data response a low score; 
project work could attract high score); 
requirement for analysis and evaluation in 
addition to recall; unfamiliar contexts; complex 
material; requirement for independent learning. 

.2 Demonstrate intellectual risk taking. For example opportunities for presentation of 
arguments using an approach which is more 
associated with a different context or level of 
learning. 

.3 Research, obtain, select and cite 
appropriately information from a range of 
sources. 

Are learners required to use appropriate 
bibliographic skills? This could cover the use of 
experimental results in addition to text-based 
sources. 

10 Work-related skills and attitudes 

Evidencing. 
 
 Domain strand Explication and exemplification 
.1 Developing vocational knowledge and skills 

to nationally recognised standards. 
Qualification relates to sector of work; 
knowledge may be developed in context but 
outside workplace; 

.2 Developing knowledge and experience of 
work. 

Generic and specific to particular sector; 
engaging in work experience (score will depend 
on scope and extent); demonstrating knowledge 
of practices and culture. 

.3 Developing relevant work-related attitudes. Listening to others with respect; participates in 
group discussions with awareness of appropriate 
behaviour; sensitive towards individual and 
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cultural differences; evidencing commitment to 
task and to people.  

 

Scores are given on a scale from 0 to 5 based on the following evidence descriptors: 

 

0 There is no opportunity to develop the abilities and qualities described in the strand. 

1 The qualification provides practically no opportunity for a candidate to develop and 

evidence the abilities/qualities described in the strand, for example a single 

assessment item requiring a candidate to demonstrate the skill. 

2 The qualification provides little opportunity for a candidate to develop and evidence the 

abilities/qualities associated with the strand in question, with only two or three 

assessment items requiring candidates to demonstrate the quality or ability. 

3 The qualification provides reasonable opportunity for a candidate to develop and 

evidence the abilities/qualities associated with the strand in question, for example 

opportunities in about half of the material in a qualification with about half the 

assessment items requiring candidates to demonstrate the ability or quality. 

4 The qualification provides a number of different opportunities for a candidate to 

develop and evidence the abilities/qualities associated with the strand in question. 

5 The qualification provides frequent and significant opportunities for a candidate to 

develop and evidence the abilities/qualities associated with the strand in question, for 

example, opportunities across the whole of the specification and in practically all 

assessment items. 
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APPENDIX 4: ASDAN CVQ UNITS AND KEY SKILLS 
 

The strong link between units of the ASDAN Community Volunteering Qualification and key 

skills are illustrated below. Units 3, 4 and 7 are based closely on the wider key skills units at 

level 3, and units 5 and 6 have considerable overlap with communication key skill at level 3. 

Other units may also provide opportunities for demonstrating aspects of these key skills but 

the link is less strong, and will depend more on the nature of the activity. 

 

Unit Title Aim Credits Level 3 key skills  

Mandatory units 

1 Understanding the nature 
of volunteering and 
volunteer involving 
organisations. 

To develop an understanding of 
the nature of volunteering and 
volunteer involving organisations 

3  

2 Carrying out own 
volunteering role. 

To carry out their own 
volunteering role to an 
acceptable standard 

2  

Optional units 

3 Team working. To develop teamwork skills 
within the workplace. 

3 Working with others 

4 Tackling problems. To develop skills and knowledge 
to tackle problems and apply 
these systematically to 
workplace settings. 

3 Problem solving 

5 Research skills. To develop research skills within 
the workplace. 

2 Communication 

6 Project management. To develop project management 
skills. 

3 Communication 

7 Planning and reviewing 
learning. 

To develop independence in 
relation to learning in the 
workplace. 

3 Improving their own 
learning and 
performance 

8 Career exploration To explore career opportunities 3  
9 Health and Safety for 

volunteers. 
To develop understanding of 
Health and Safety issues and 
practices in volunteering. 

2  
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